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Abstract: One of the main jobs of an English teacher teaching speaking skill is 

to develop and administer a speaking test in order to measure how much or 

little the students have achieved the instructional objectives and materials upon 

completion of a language program. Through the test results, the teacher is 

enabled to make decisions such as deciding the effectiveness of the language 

program and passing or advancing the students to the next level of the 

program.To qualify herself in developing a valid and realiable speaking test, 

both conceptual and practical knowledges are needed. The article presents the 

needed knowledge about speaking test covering the concepts of  speaking skill 

construct, criterion-referenced test, analytic approach, criteria setup, and 

scoring and grading. The article also reports the implementation of the teaher-

made speaking test to testing the speaking skills achievement of the students in 

Politeknik Kesehatan Kemenkes Malang.  
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INTRODUCTION 

Normally, an English teaching 

teaching speaking skill is required to test the 

students’  speaking achievement upon the 

course completion.  Typically, in the test, 

the students are given a task that requires 

them to use the language communicatively 

so the examiner-teacher can get samples of 

their speaking performance to be scored. To 

pass judgment on the students’ speaking 

performance, subjective  scoring method 

should be in place, where correctness or 

acceptability of answers is a matter of  

 

 

degrees. Two approaches to subjective 

scoring have been known to commonly take 

place: holistic and analytic approaches. 

Analytic scoring of a speaking test which 

separates speaking skill into its features or 

sub skills to be scored separately is more 

appropriate for classroom purpose than 

holistic approach where scoring is just based 

on the rater’s overall impression. The 

current article reports the development and 
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implementation  of a speaking test at 

Medical Record and Health Information 

department of Politeknik Kesehatan 

Kemenkes Malang (Malang  State Health 

Polytechnic), which covers the issues of 

criterion-referenced test (CRT), speaking-

skill construct, analytic scoring ,  setting-up 

of the criteria and descriptors, and grading 

guide.    

 

Criterion-referenced testing 

CRT is an important household tool in 

the big family of teaching profession. This 

instrument functions as a test which 

measures a student's performance according 

to a particular standard or criterion which 

has been agreed upon even before classroom 

instruction is started (Richards, Platt, and 

Weber, 1985; Cohen, 1994; Djiwandono, 

2008), which is the objective of the 

instruction. CRT is produced to measure 

well-defined and fairly specific instructional 

objectives (J.D. Brown 2005). Often these 

objectives are specific to a particular course, 

program, school district, or state. An 

example of a very strict instructional 

objective would be the following: “By the 

end of the course the students will be able to 

underline the sentence containing the main 

idea of an academic paragraph of 200-250 

words at the eleventh grade readability level 

with 60 per cent accuracy.” However, 

objectives come in many forms. Other 

objectives might be defined in terms of tasks 

we would expect the students to be able to 

perform by the end of the term, or 

experiences we would expect them to go 

through. For example, “By the end of the 

term students will be able to watch at least 

five English language movies with no 

subtitles.” 

Douglass Brown (2004) suggests that 

criterion-referenced tests be also designed to 

give test-takers feedback, usually in the 

form of grades, on specific course or lesson 

objectives. Classroom tests involve the 

students in one class, and is connected to a 

curriculum, hence the result of the tests are 

expected to be useful for the pursuit of 

teaching effectiveness in the class and the 

curriculum repair efforts, or what Oller 

(1979, in D.H. Brown 2004) called 

“instructional value.” In a criterion-

referenced test, the distribution of students’ 

scores across a continuum may be of little 

concern as long as the instrument assesses 

the objectives. From the results of CRT, 

several decision-makings like classroom-

level achievement decisions and classroom 

level-diagnostic decisions can be based on.  

In terms of interpreting the test scores, 

the interpretation of scores on a CRT is 
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considered absolute.  Each student’s score is 

meaningful without reference to the other 

student’s scores, as in norm-referenced 

testing. In other words, a student’s score in a 

particular objective indicates the percentage 

of the knowledge or skill in that objective 

that the student has learned. Moreover, the 

distribution of scores on a CRT need not 

necessarily be normal. If all students reach 

100% of the objectives, then they all should 

receive the same score with no variation at 

all. Therefore, on a CRT final examination, 

students who have learned all the course 

material should all be able to score 100 per 

cent on the final examination. Thus, very 

homogeneous scores can occur on a CRT. In 

other words, very similar scores among 

students on a CRT may be perfectly logical, 

acceptable, and even desirable if the test is 

administered at the end of a course. In this 

situation, a normal distribution of scores 

may not appear. In fact, a normal 

distribution on CRT scores may even be a 

sign that something is wrong with the test, 

with the curriculum, or with the teaching 

(J.D. Brown 2005).   

 

Speaking and speaking test  

To speak is to express ideas orally, to 

make a person’s mind or thought known to 

and understood by others as the addressees.  

To make his oral expression known and 

understood well a speaker need to attend to 

factors bringing to oral message delivery 

success: (1) definite message, problem or 

topic to be delivered, (2) well organized 

message delivery, (3) clarity of message 

which can be established through 

implementing the right words choice and 

use, accurate grammatical rules, and 

intelligible pronunciation and appropriate 

fluency (Djiwandono 2008). In addition, 

Harmer (1993) posits that speaking ability 

should cover interactive skill. Those 

components of speaking skill are decisive to 

successful communication, hence, should be 

taken into consideration when developing a 

speaking ability test.  

 

Speaking test approach  

Two approaches to productive-skills 

testing, analytic approach and holistic 

approach, are commonly used in testing 

practices for educational purposes. They are 

used for setting up criteria for measuring up 

the test-takers’ performance in productive 

language skills. Holistic approach uses a 

single general scale to give a single global 

rating for each test-takers language 

production (Djiwandono, 2008). In this 

approach, the rater judges the learner, say, 

speaking ability on the basis of his/her 
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overall impression on the learner’s oral 

performance without separating the speaking 

ability into its features. In the procedure of 

holistic scoring approach, the rater directly 

comes to a single score which measures the 

aspects of speaking ability like content, 

fluency, pronunciation, vocabulary, 

grammar, etc., as one whole for concluding 

the test-takers oral performance. A high 

expertness of rating skill is truly required to 

be able to apply this scoring approach 

responsibly and rightly for speaking ability 

judgment (Djiwandono, 2008), otherwise 

validity and reliability of the scoring results 

are at risk here.  Although holistic approach 

can be applied more easily and practically 

for scoring criteria, it is not easy to get 

explicit and specific feedbacks that can tell 

information about the areas of student’s 

strengths and weaknesses in their speaking 

achievement.    

Analytic approach, on other hand, 

refers to a procedure of scoring the learner’s 

speaking ability by separating the features of 

speaking skill into sub skills. In this 

procedure, the rater scores each feature and 

then sums up the sub scores into a final 

score (Underhill 1987). Perhaps some 

people would think that putting or designing 

the skill into more separated analytic aspects 

or components would be hard to implement, 

and the scoring would be too complicated to 

do for the rater. However, with a more 

discretely separated feature of the speaking 

skill would allow the rater to do the scoring 

in a more confident way? The rater would 

not experience problematic decision making 

as happening when a single score should be 

assigned or given to assess or evaluate two 

or three components or sub skills which are 

treated and scored as a single unit. By doing 

so, the scoring can be done more 

objectively, hence, with higher validity and 

reliability estimate.   

 

Scoring and weighting 

In speaking test, a judgment is called for 

in the part of the scorer, thus the scoring is 

said to be subjective. In second and foreign 

language teaching, subjective marking is 

usually required for scoring writing and 

speaking tests (Henning 1987; Underhill, 

1987; Hughes, 2003). In subjective scoring, 

“examiners are required to make judgments 

which are more complicated than the right 

or wrong decision…their job is to assess 

how well a candidate completes a given 

tasks” (Alderson, Clapham, & Wall, 2002:p. 

107). 

Related to scoring is weighting. 

Weighting refers to the values that are 

placed on certain test items within the test. 
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Test items may be weighted differently. One 

item for example is weighted higher as 

compared to other items based on the 

consideration that the mastery of the 

objective tested with the first item reflects 

more learning than mastery of another 

objective measured with the latter test item 

(Cohen 1990).  

Speaking is basically an activity of 

transferring or conveying messages/ideas 

between persons involved in a 

communication. This ability of delivering 

understandable message content and 

understanding delivered message content 

represent the communicative competence of 

the communicator. To be able to deliver an 

understandable content of a message and to 

understand an addressed content of a 

message a person needs to make use of not 

only his linguistic competence, but also his 

discourse, sociolinguistic, and strategic 

competence, which together integrated they 

make up a person’s whole  communicative 

competence (Savignon 1983). By 

understanding this nature of communication, 

consequently, content factor should be the 

main consideration when judging or 

measuring a person’s speaking ability. Thus, 

in developing a speaking test, content should 

be considered the most important criteria of 

speaking ability, which therefore be given 

the most weighting than the other 

components of speaking ability.   

Grammatical or linguistic competence 

is the smallest construct of communicative 

competence as opposed to the other 

constructs of communicative competence, 

i.e., discourse competence, sociolinguistic 

competence and strategic competence 

(Savignon, 1983:35-42).   Agreeing with this 

theoretical stance, grammar aspect should be 

considered less important criteria of 

measuring speaking ability. Thus, grammar 

criterion should be given lesser degree of 

weighting in a speaking test development. 

Pronunciation is phonological 

knowledge (Canale & Swainin Brown 

2002). In an analytic scoring approach, 

pronunciation may be isolated and scored 

analytically or separately from the grammar 

criteria. By treating it so, the examiner will 

be able to get practical benefit for measuring 

fairly and confidently the two components 

separately. Pronunciation may be given 

similar weighting as grammar criteria 

because they both represent linguistic 

competence.  

 

Test development 

State Health Polytechnic of Malang is 

a vocational higher education institution 

specifying in health education. Medical 
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Record and Health Information (MRHI) is 

one study program in the institution which 

prepares the students to be effective English 

users. Thus, two series of English subjects 

of English 1 and English 2 are provided in 

the first and second semester.   In both 

classes the students are taught and trained on 

speaking skills. The class used for this 

project is English 1.  

 Since the test to be developed is aimed 

at testing speaking achievement of MRHI 

students, the MRHI curriculum is to be 

considered. The general objective of English 

1 related to speaking skill is to make the 

students  competent in talking about  issues 

related to health in general, such as “health 

and the environment,”“food and health,”“the 

importance and development of medical 

record,”  “mental health,” “health and 

lifestyles,” “diseases and illnesses,” etc. 

  
Test topics  

 When a test is meant for measuring 

speaking ability, supposedly the speaking 

test measures the students’ ability in 

speaking about the topics which they once 

discussed to speak about during instructional 

activity. Therefore, four topics are selected 

from the aforementioned list of activity 

topics. But yet, the students should not know 

they are going to talk about the topics they 

once used during class activities. To add to 

the degree of spontaneity of their speaking 

performance, the students may be asked 

spontaneous questions prepared by the 

examiners about the chosen topic. Thus, the 

four topics selected for the topics of the test 

include: (1) The effect of environment to 

Health; (2) The Habit of Cigarette Smoking; 

(3) Drugs Abuse; (4) The Importance and 

Development of Medical record; The four 

topics are selected because they are assumed 

as the topics with relatively equal level of 

difficulty.   

 
Test tasks  

The test tasks to be selected in the 

speaking test should be those relevant with 

the students’ ability level and those which 

students are already familiar with. The tasks 

used to obtain information or data about the 

students’ speaking performance in the 

current speaking test model are recount and 

question-and-answer.  

 To recount is to tell somebody about 

something (Oxford Dictionary 2000). 

Recount is used as a test task in the speaking 

test because the activities of telling and 

sharing story, experience, opinion, 

knowledge, etc., are used as the main 

instructional activities during learning 

process. Thus, in the recount session of the 
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speaking test, the students tell about their 

story, knowledge, experience, opinion, 

examples, etc., about the topic they have 

chosen. The students do individually the 

recount test task face to face with the tester.  

 Another task that can be used in 

combination with recount is question-and-

answer task. After telling about the given 

topic, the students should answer questions 

from the tester about the topics they have 

told. Question-and-answer task is 

implemented because the task is believed to 

be effective for measuring spontaneous 

speaking ability. This task is also used since 

question and answer is a typical activity 

during group discussion which is considered 

main activity in the learning process in 

English 1 Class for MRHI students. The 

tester should have supplies of questions 

available for each of the four topics to be 

asked to the students. The questions 

developed are wh-questions that supposedly 

require elaborate explanations for the 

students to answer. 

 

Set-up of criteria and indicators  

When the speaking construct is 

classified into discrete components of 

content relevance, content completeness, 

grammar and pronunciation, these 

components become the criteria for 

referencing the students’ speaking 

performance in the speaking test. Then, the 

test developer gives descriptions or 

indications each criterion covers. The 

following table shows the component 

criteria and their each criteria descriptors or 

indicators.  

 

Table 1.Criteria and criteria description of 

speaking test 
COMPONENT 

CRITERIA 

DESCRIPTION/INDICATION 

RELEVANCE OF 
CONTENT 

The speech content is relevant 
with the topic to be spoken 
about. The speech content of the 
answer is relevant with the 
question asked.  

COMPLETENESS 
OF CONTENT 

The speech content is supported 
with good knowledge, details, 
examples, facts, and other 
supporting arguments relevant 
with the topic to be spoken about 
and the question to be answered.  

GRAMMAR 
ACCURACY 

The oral language use applies 
accurate grammar that can 
deliver the clearest and the most 
understandable meaning of the 
content.  

PRONUNCIATION 
(Intelligibility/fluency) 

The pronunciation is intelligible.  
The speed speech or fluency is 
natural.  

 

Each component is then graded into degrees 

or levels of mastery in a range of “very 

good,” “good,” “adequate” or “fair”, 

“inadequate” and “poor”, where very good 

category is given score 5, good 4, adequate 

3, bad 2, and poor 1. Thus, if the student 

could perform best in the tasks when the 

performance are referred  the three 

components of content, grammar, and 

pronunciation, then he/she would be 
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assigned the highest mark or score 5 for 

each component criteria. And, if the student 

perform so poorly in the speaking test when 

referred to the three components, then 

he/she would get the lowest score 1 for each 

component. The setting-up of descriptors or 

indicators for each level of mastery in each 

component criteria and the marking or 

assigning of marks to each component 

mastery level is shown in Table 3. 

 

METHOD 

 To begin the test, students are called 

one-by-one to do the speaking test face-to-

face with the tester. After a short greeting 

“good morning” and “how are you” to make 

the student feel comfortable or to ease 

anxiety in the test session, the student called 

is asked to choose randomly one of the four 

faced-down cards containing one topic each 

(Appendix 1) that they are going to recount 

or tell about to the tester. After choosing the 

card, the student is asked to read loudly the 

topic stated in the card, for example “The 

Importance of Medical record” and also the 

short instructions: “tell as much as possible 

for 2.5 minutes about the topic”. Then the 

examiners welcome the student to begin 

telling about the topic “Now please tell 

about your opinions about the importance of 

medical records” and inform him that “The 

examiner would give notification when the 

time allotted for recount is up.” When the 

students are doing the recount the examiner 

should be listening attentively and not doing 

anything that could interrupt or annoyed the 

students doing the task. Then the test is 

continued for the next 2.5 minutes with 

question-answer session. The tester could 

use the list of ready-to-use questions already 

made available. The examiners should ask 

the questions to the students in well-

articulated manners.  

Table 2. The list of questions to be used during 

question-answer task 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

a. The habit of cigarette smoking 
 Who should be blamed when the number of 

smokers gets higher? 
 Why do you think many school-aged boys and 

girls begin to smoke? 
b. The habit of cigarette smoking 

 Who should be blamed when the number of 
smokers gets higher? 

 Why do you think many school-aged boys and 
girls begin to smoke? 

 What (and why) is your attitude toward a 
smoker smoking in public places like in 
canteen & bus? 

 What (and why) do you say to smokers who 
think they can’t stop smoking ever? 

 What (and why) would you say to passive 
smokers? 

c. Drugs abuse 
 Why do you think people start using drugs in 

the first place? 
 What (and why) would you do if you see a 

drug transaction before your eyes?  
 Who (and why) should be blamed on the 

widespread abuse of drugs among young 
people? 

 Who (and why) should be most responsible for 
drugs abuse combat? 
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RESULT AND DISCUSSION 

 The tester rates the students’ speaking 

performance trough analytic approach by 

using and referring to the score sheet he/she 

should have prepared.  The score sheet 

contains the cells for each of the 

components scored: content, grammar, and 

pronunciation. Each component criteria is 

divided into five mastery levels. Each level 

of mastery of each component is described 

with defined indicators/descriptors. The 

tester check“√”in the relevant cell under 

each descriptor’s cell to measure each 

student’s speaking performance in each 

component.  

 The score sheet can be seen in the 

following table: 

Table 3.  The score sheet for speaking test 
Compo

nent 
Marks/Descriptors 

 5 4 3 2 1 

 

CONT
ENT 
RELEV
ANCE 

High
ly 
relev
ant 
with 
the 
topic 

Finely 
relevan
t with 
the 
topic 

Adequ
ately 
releva
nt with 
the 
topic 

Inadeq
uately 
releva
nt 
with 
the 
topic 

Poorl
y 
releva
nt 
with 
the 
topic 

√     

CONT
ENT 
COMP
LETEN
ESS 

Very 
well 
supp
orted 
with 
good 
kno
wled
ge, 
detai
ls, 
exam
ple, 
facts, 
other 
sup- 
porti
ng 
argu
ment 

Well 
support
ed with 
knowle
dge, 
details, 
exampl
es, 
facts, 
and 
other 
support
ing 
argume
nt 

Adequ
ately 
suppor
ted 
with 
knowl
edge, 
detail, 
examp
le, 
fact, 
and 
other 
suppor
ting 
argum
ent 

Inadeq
uately 
suppor
ted 
with 
knowl
edge, 
details
, 
examp
les, 
facts, 
other 
suppor
ting 
argum
ent 

Poorl
y 
suppo
rted 
with 
know
ledge, 
detail
, 
exam
ple, 
fact, 
and 
other 
suppo
rting 
argu
ment 

 √    

 

GRAM
MAR 
ACCU
RACY 

 

High
ly 
appr
opria
te 
gram
mar 
use, 
and 
error
-free 

Very 
few 
gramm
atical 
error 
but 
meanin
g not 
harmed 

Some 
errors 
in 
gramm
ar use 
which 
somew
hat 
disturb 
meani
ng 

Frequ
ent 
gram
mar 
errors,  
many 
times 
meani
ng is 
difficu
lt to 
unders
tand 

Almo
st 
every 
sente
nce 
contai
ns 
error, 
meani
ng is 
hardl
y 
under
stood 

√     

           What would you say to drug addict and why? 
 What (and why) would you suggest the 

government do concerning drug addict?  
 What (and why) would you say if a friend 

of yours is trapped in drugs abuse? 
d. The importance and development of medical 

record 
 Can you describe the job of a medical 

recorder? 
 How have medical records 

documentation developed? 
 What are the pros and cons of 

electronic health and medical records? 
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PRON
UNCIA
TION 

(Intellig
ibility 
and 
Fluency
) 

Perfe
ctly 
intell
igibl
e, 
very 
natur
al 
spee
ch 
spee

Satisfac
torily 
intelligi
ble, 
natural 
speech 
speed, 
very 
few 
mispro
nunciat

Slightl
y slow  
s peed, 
mispro
nuncia
tion  is 
occasi
onal 
causin
g 
occasi

Very 
slow 
speech 
speed, 
so 
many 
hesitat
ion, 
freque
nt 
mispr

speec
h 
speed 
too 
slow 
and 
full 
of 
inco
mpete
nt  

 √    

 
 Each component of content, grammar 

and pronunciation is graded in a range of 

“very good,” “good,” “adequate,” 

“inadequate,” and “poor,” with the scores of  

5, 4, 3, 2, and 1, respectively. Thus, if the 

student could perform best in the tasks for 

the three component criteria, then he/she 

would be assigned the highest mark or score 

5 for each component criteria. And, if the 

student perform so poorly in the speaking 

test when referred to the three components, 

then he/she would get the lowest score 1 for 

each component. The raw scores or marks 

each student gets for each component 

criteria is multiplied with the weighting 

percentage each component bears: content 

relevance 30%, content completeness 30%, 

grammar 20%, and pronunciation 20%. 

Consequently, their marks on content 

relevance criteria and content completeness 

criteria are multiplied with 3, while the 

marks they get in grammar and 

pronunciation criteria are multiplied with 2, 

to get the students’ scores for each 

component criteria. Each student’s scores in 

each component criteria is added up to 

generate the student’s total score and thus 

the final grade. The marking, weighting, and 

scoring is shown by the following Table 4. 

 
Table 4. The indicators, marking, weighting 

and scoring system 
COMP

ONENT

S 

INDICATOR

S/DESCRIPT

ORS 

GRA

DE 

M

A

R

K 

W

EI

G

HT 

SC

OR

E 

RE-
LEVAN
CE OF 
CONTE
NT 

Highly 
relevant with 
the topic 

Very 
Good 

5 X3 15 

Finely 
relevant with 
the topic 

Good 4 X3 12 

Adequately 
relevant with 
the topic 

Adeq
uate 

3 X3 9 

Inadequately 
relevant with 
the topic 

Inade
quate 

2 X3 6 

Poorly 
relevant with 
the topic 

Poor 1 X3 3 

COMPL
ETENE
SS OF 
CONTE
NT 

Very well 
supported with 
good 
knowledge, 
details, 
example, 
facts, other 
sup- porting 
argument 

Very 
Good 

5 X3 15 

Well 
supported with 
knowledge, 
details, 
examples, 
facts, and 
other 
supporting 
argument 

Good 4 X3 12 

Adequately 
supported with 
knowledge, 
detail, 

Adeq
uate 

3 X3 9 
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example, fact, 
and other 
supporting 
argument 
Inadequately 
supported with 
knowledge, 
details, 
examples, 
facts, other 
supporting 
argument 

Inade
quate 

2 X3 6 

Poorly 
supported with 
knowledge, 
detail, 
example, fact, 
and other 
supporting 
argument 

Poor 1 X3 3 

GRAM
MAR 
ACCUR
ACY 

Highly 
appropriate 
grammar use, 
and error-free 

Very 
Good 

5 X2 10 

Very few 
grammatical 
error but 
meaning not 
harmed 

Good 4 X2 8 

Some errors in 
grammar use 
which 
somewhat 
disturb 
meaning 

  
Adeq
uate 

3 X2 6 

Frequent 
grammar 
errors,  many 
times meaning 
is difficult to 
understand 

Inade
quate 

2 X2 4 

Almost every 
sentence 
contains error, 
meaning is 
hardly 
understood 

Poor 1 X2 2 

PRONU
NCIATI
ON 
(Intelligi
bility/ 
fluency) 

Perfectly 
intelligible, 
very natural 
speech speed, 
free of 
mispronunciat
ion 

Very 
Good 

5 X2 10 

Slightly slow  Good 4 X2 8 

s peed, 
mispronunciat
ion  is 
occasional 
causing 
occasional 
unintelligibilit
y 
Slightly slow  
speed, 
mispronunciat
ion  is 
occasional 
causing 
occasional 
unintelligibilit
y 

Ade- 
quate 

3 X2 6 

Very slow 
speech speed, 
so many 
hesitation, 
frequent 
mispronunciat
ion very often 
affect 
intelligibility. 

Inade-
quate 

2 X2 4 

speech speed 
too slow and 
full of 
incompetent 
paucity, 
hardly 
intelligible 

Poor 1 X2 2 

 
 Since the current speaking test model is 

based on a criterion-reference test, the 

grading system commonly used in norm-

referenced test is not applicable here. As 

known, a NRT test result is interpreted 

based on the concept of normal curve or 

normal distribution. Being so, the minimum 

passing grade is usually the scores which 

fall or scatter close around the mean score or 

between -1 and +2 standard deviation (SD) 

of the mean, usually is graded C. And the 

assigning of grades A, B, D and E is decided 
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by how many standard deviations the scores 

lie from the mean. For example, the scores 

that fall 2 SD below the mean (normal 

tendency) is assigned D, and the scores lying 

4 SD below the mean are assigned E.   On 

the other extreme, the scores lying 2 SD 

above the mean or the normal portion are 

assigned B, and the scores lying 4 SD above 

the normal portion are assigned A.  

 As a criterion-referenced test, the 

deciding of minimum passing grade and the 

assigning of other grades on the students’ 

speaking performance cannot be referred to 

the normal curve distribution concept and its 

grading system of using normal portion and 

standard deviations, but should be referred 

to the set up criteria. Each student’s 

performance on a CRT is compared to a 

particular criterion in absolute terms, 

without reference to the other students’ 

scores (Brown 2005). So, in the current test, 

as mentioned earlier, every level of ability 

for each content component has their own 

specified and formulated set of criteria. The 

grading, i.e., from A, B, C, D, to E, 

therefore, should be based on or referenced 

to the accumulated scores of the three 

components. Each grade indicates detailed 

specified   criteria containing indicators that 

the test takers or the students should 

achieve.   

 Thus, to generate total minimum 

acceptable score for the speaking test, the 

minimum acceptable scores of the three 

components should be added together. Thus, 

adding up the minimum acceptable content 

score (18) with minimum acceptable 

grammar score (6) and the minimum 

acceptable pronunciation score (6) results in 

the minimum acceptable speaking 

achievement test score (30). This score is the 

total minimum score for the current 

speaking test which represent the acceptable 

level and minimum criteria of performance 

in all the three components.  The range of 

scores for each level of speaking ability and 

the assigned grades to be used for pass-or-

fail and other decisions is shown in Table 5.  

 
Table 5. Grading system: conversion of 

scores to grades 

 

 

 

 

Range of 

scores Grades 

44-50 
 

VERY GOOD A 

37-43 GOOD B 

30-36 

(MINIMUM 

PASSING 

SCORES) 

ADEQUATE 

 (MINIMUM 

PASSING CRITERIA) 

C 

(MINIMUM 

PASSING  

GRADE) 

20-29 INADEQUATE/BAD D 

10-19 POOR E 



INOVISH JOURNAL, Vol. 3, No. 2, December 2018                           ISSN: 2528-3804  
 

175 
 

CONCLUSION 

At the end of a learning program, a 

teacher has to evaluate how much the 

learning objective has been achieved by the 

students by developing and conducting an 

achievement test, for making decisions 

about, e.g., which students would be 

advanced to the next level of study, which 

students should graduate, or simply for 

grading the students. The results of an 

achievement test can also serve as feedbacks 

that can tell the change direction for 

improving curriculum design, staffing, 

facilities, materials, equipment, etc.—which 

factors influence the teaching and learning 

endeavor. Using a criterion-referenced test 

instrument to measure students’ learning 

achievement can generate trustable or valid 

results and information about the students’ 

achievement for CRT principally measure 

the students’ achievement performance with 

reference to or based on particular standards 

or criteria set up in relation to the 

instructional objective of the course in 

question.   

To measure speaking ability, the test 

instrument should measure the learner’s 

actual performance covering the language 

components, functions, and interactive skill. 

An analytic approach to scoring which 

separates speaking skill construct into 

discrete sub skills is a very suitable and 

useful scoring procedure for classroom 

practice since it can generate explicit and 

specific valuable feedbacks both for the 

teacher and the students. In the scoring 

procedure, weighting may be given in 

different doses to the speaking components 

respective to the essential roles or degrees 

each component plays in making up the 

speaking construct in whole. Content 

component is expectedly given more weight 

than the others like grammar and 

pronunciation. Each component criteria then 

should be given explicit, easily understood 

and informative descriptors of expected 

mastery as a guide for rating the students’ 

oral performance in each component.   

In developing the test, firstly the general 

objective of the course should be identified. 

If the general objective is “to enable the 

students to participate and express their 

ideas spontaneously in a group discussion, 

storytelling, describing, and reporting,” the 

test objective should be made accordingly, 

which is “to measure the students’ ability in 

expressing their ideas spontaneously in 

communicative activities of group 

discussion, storytelling, reporting, etc.” 

Secondly, consider the selection of topics 

and tasks for the speaking achievement test.  

The topic and task selection should consider 
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the objective of the test, students’ level of 

speaking mastery and their familiarity with 

the topics and tasks in question.  As the final 

words, students’ achievement is what 

matters most in teaching profession, not the 

teacher’s contentment. Therefore, as far as 

information and feedbacks for the 

betterment of classroom instruction is 

concerned, no detail is too much or too 

small to consider in developing and 

conducting a powerful speaking 

achievement test.  
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